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Purpose

This research aimed to investigate the impact of storytelling with higher complexity on
English majors’ attitudes and expectancy-value for tasks from the perspectives of their
petception, confidence, challenge, and motivation.

Methodology

This quasi-experimental research exposed three storytelling tasks to English majors
(N=73) in the experimental group and assigned two control groups(N=74, 152) without
storytelling task intervention. Along with and after the expetiment, a questionnaire for
attitudes and expectancy-value toward storytelling tasks in English learning was
administered to English majors (N=299) in the three groups from private and vocational
colleges in Guangzhou. Quantitative data was collected through the questionnaire.

Results/Findings

The results showed that many English majors considered storytelling simple and childish,
disregarding its role in shaping personal experiences and world values. However, exposure
to complex storytelling tasks heightened the challenge of accomplishing the tasks, thus
leading to a decline in their overall expectancy and value toward tasks. Students without
exposure to complex storytelling tasks, regardless of self-reported relevant experience,
demonstrated higher and non-significant differences in expectancy-value components,
except challenges. The study emphasized the alighment of storytelling tasks with English
majors’ career objectives, highlighting the role of storytelling in natrative.

Implications

The results contribute to a theoretical understanding of storytelling in higher education
and provide practical insights into designing storytelling tasks for English learners at an
advanced level.

Keywords: Storytelling; Expectancy-value; Task-exposed; Non-exposed; English learners; Higher education

1. Introduction

Storytelling is a widely recognized tool in teaching English (Nguyen & Phillips, 2022; Quintufa, 2022).
Within language classrooms, storytelling methods can confer several advantages for both teacher and learner. First,
it provides learners a captive and unforgettable way to imagine and learn impressive knowledge of the world and
life (Hilda & Pelokazi, 2023). Second, it provides an opportunity for learners to improve their speaking skills,
communicative skills, and problem-solving skills through preparing, gathering, analyzing, and sharing information
(Fitriyeni, 2022; Tandzegolskiené & Balc¢ianaitiené, 2018). For these reasons, storytelling provides novel ways for
teachers to enhance the quality and autonomy of teaching for young learners (Armie, 2020).

However, in contexts of higher education, the attitude, effectiveness, and approaches to using storytelling
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in English classrooms are still inconclusive, despite many studies supporting the use of storytelling methods in
teaching English speaking and writing skills (Zuhriyah, 2017; Tajett et al., 2017). Budiarti et al. (2022) found that
storytelling as a medium for teaching speaking can improve EFL students’ language skills and make speaking
activities enjoyable. Ciccarelli (2015) explored the potential of storytelling for persuasive business presentations by
English language learners. Rizal (2021) showed that storytelling techniques can improve the students’ involvement
and enhance their interest in English writing. Balaman (2018) suggested that using digital storytelling for teaching
writing can improve students’ narrative skills and meet students’ expectations in 21st-century composition classes.

Rationales for storytelling pedagogy in tertiary education typically revolve around three considerations: (1)
teacher-centered view, (2) student development, and (3) student attitude. First, the use of storytelling can help
teachers enhance students’ focus on the lesson and foster interest in the subject. When educators purposefully
integrate storytelling into their teaching methods, the immediate emotional impact of storytelling can arise from
both the teacher’s characteristics and the real-world relevance of the subject matter (Johns, 2019). Storytelling can
effectively help teachers transition from different classroom activities and give feedback and advice to college
students (Ta et al., 2022). On the second consideration, storytelling can challenge students to think from the lives
of others (Adair et al., 2007), evoke empathy (Akula, 20106), cultivate reflective practice with a deeper understanding
of the world (Alterio & McDrury, 2003), and hence foster the sustainability (Molthan-Hill et al., 2022). Finally,
most students might understand the method of storytelling and feel happy to use it in learning English (Budiarti,
2022). Mirza (2020) also showed that most participants in a digital storytelling activity feel enjoyable.

Proponents of using storytelling in teaching mainly focus on three considerations: (1) the benefits and
challenges of using storytelling, (2) the attitude and perception of storytelling pedagogy, and (3) the task design of
storytelling for students. On the first point, the benefits of storytelling cover how this method improves students’
knowledge (vocabulary, structure, text), language skills (speaking, writing, reading), professional skills (business
presentation skills), thinking skills (imagination, critical thinking, and creativity), social, emotional and
psychological development (empathy, value, confidence, and motivation), by mirroring the world of stories
(Chancellor & Lee, 2016; Frisch & Saunders, 2008). Some researchers have argued that it is an effective tool with
many benefits for both teacher and student; however, the challenges should not be overlooked. Satriani (2019)
found that students’ proficiency and text length will challenge the implementation of storytelling programs. Second,
researchers have conducted their studies mainly from a teacher-centered view—teachers’ perception of using
storytelling (Assauri et al., 2022). Some researchers surveyed teachers and students to explore how the storytelling
method was used for college students, and the results showed that all respondents significantly favored storytelling
in various aspects (Manwani et al., 2022). However, the small sample size of thirty-five was limited to accept the
results.

On the third point, researchers have concentrated on strategies, models, and activities for using storytelling
in English classrooms. It found that utilizing course-oriented, concrete, and memorable stories could increase
students’ perceptions of cognitive interest (Bolkan, 2021). Furthermore, creating novel taxonomy to engage
students in analyzing experiences and events to stimulate their deeper insights should be noticed in storytelling
interventions (Gunawardena & Brown, 2021). Moreover, fostering students’ emotional intelligence to promote
their language learning in a low-anxiety context is also meaningful for English learners (Dujmovi¢, 2006).

Despite these considerations, there is no report on the complexity of storytelling tasks, how they influence
college students’ perceptions of storytelling methods, and their expectancy-value to storytelling tasks. Johns (2019)
concluded that considering students’ attitudes to teachers’ storytelling approach needed further study.

Based on the literature, the originality of the current study focuses on college students’ attitudes toward
storytelling tasks and compares their expectancy and value, especially their perceptions of challenges in exposure
to storytelling tasks with higher complexity.

2. Literature review

2.1. The role of storytelling as narrative

Historically, storytelling was a primary means of transmitting knowledge across diverse cultures (Yilmaz &
Cigerci, 2019). Ancient civilizations relied on oral traditions to impart wisdom, cultural values, and historical events.
Epistemologically, storytelling intersects with the study of knowledge and belief and shapes how individuals
perceive, understand, and construct meaning in narratives (Alamulhuda, 2020; Jarrett, 2019). The epistemological
significance of these narratives lies in their ability to encapsulate collective knowledge and shared experiences.
Miller (2009) reflected on personal storytelling from theoretical perspectives in anthropology and cultural
psychology and emphasized that stories, as co-creation of person and culture, are not only forms of representation
but also sociocultural practices embedded with histories of people’s lives.

From a psychological perspective, storytelling is a cognitive tool through which the narrative mindset can
increase individuals’ memory, empathy, and social cognition by activating narrative knowledge (Trzebinski et al.,
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2021). Beyond individual cognition, storytelling contributes to cultural and societal epistemologies. Cultural
narratives shape collective beliefs, traditions, and societal norms. Marvasti and Gubrium (2021) emphasized that
stories and storytelling are everywhere, from an overall cultural presence to the narrative study of self and society.

Examining these narratives unveils the intricate relationship between storytelling and the construction of
shared knowledge within diverse communities (Cannon & Cameron, 2000). For example, Hohti and Tammi (2023)
explained that stories represent the material world, shape and make a new world, and develop “composing
storytelling” to explore how heterogeneous, open-ended stories interact with daily life. Pino Gavidia et al. (2022)
examined how storytelling deconstructs values, assumptions, and beliefs to challenge taken-for-granted meanings
from the perspective of knowledge paradigms and reflexivity. Therefore, storytelling is inevitable in constructing
learners” knowledge through different narrative formats. To some extent, it aligns with students’ experiential
learning and facilitates them to contextualize information within personal frameworks.

However, a prevalent stereotype of stories and storytelling tends to make college students underestimate
the role of storytelling in English learning. Some likely associate storytelling with children and early childhood and
doubt its role in tertiary education (Tabakova, 2023). Investigating college students’ attitudes toward storytelling
pedagogy in a classroom is essential for designing and integrating relevant teaching and learning tasks.

2.2. Storytelling tasks

Researchers have delved into the varied modalities of storytelling tasks in language education, exploring the
effectiveness of incorporating traditional and digital storytelling to engage language learners. These studies
primarily focus on aspects of (1) integrating storytelling as a form of narrative into instruction, (2) integrating
experience-related elements into storytelling tasks, and (3) regarding storytelling tasks as an approach to improving
English learners” communication, collaboration, and deeper insight (Heiden et al., 2010; Talibong & Abdulfattah,
2020; Talibong & Abdulfattah, 2020).

On the first point, for example, Swain (2014) suggested that integrating storytelling into instructional design
can improve learner comprehension, engagement, and motivation, thus advocating for more use of the narrative
approach in instruction. Kiernan (2005) employed narrative tasks with low-level learners aged 18—19 in a Japanese
university and discovered the potential of such tasks for developing general conversational narrative skills. Hilda
and Pelokazi (2023) emphasized that even learners with low motivation and poor academic skills are more inclined
to put much effort into the narrative setting.

On the second point, many researchers highlight that making meaning from relevant experience is
fundamental for storytelling. (Michailidou et al., 2013; Quesenbery & Brooks, 2010; Peng & Matterns, 2016).
Therefore, Gjedde (2012) addressed students’ individual needs and preferences for expression by creating digital
media to form a motivating and meaningful learning environment.

On the third point, for example, Bibi et al. (2020) followed five steps to make storytelling tasks
communicative and attractive. Ferdiansyah (2019) provided more opportunities to engage students in genre-based
stories and foster students’ critical thinking and creativity. Additionally, some researchers found that the lack of
opportunities to engage students in traditional storytelling activities at school deprived them of sharing cultural
knowledge and values (Hilda & Pelokazi, 2023). Based on the literature, the current study conducted an
intervention with storytelling tasks in English majors in China and examined its potential impact on the students’
expectancy and value toward storytelling tasks.

2.3. Cost, challenge, and expectancy-value

The expectancy-value theory comprises expectancy, value, and cost as crucial elements. Expectancy refers
to students’ confidence in their ability to succeed in a task. Value is associated with students’ subjective attitude
toward a task’s importance or interest. Cost represents perceived negative aspects or barriers related to engaging
in a task. These elements are crucial predictors of academic achievement and choices. The theory also suggests
breaking down subjective task values into subcomponents like intrinsic value, attainment, utility, and perceived
cost. Various studies have investigated the structural relationships among these components, considering factors
like educational and historical contexts, along with the measurement of cost (Reinhard & Pekrun, 2019; Part &
Perera, 2022; Elborolosy & Al Thenyan, 2020).

Several researchers have investigated the cost students perceive when doing tasks and their subsequent
impact on expectancy and value (Eccles & Wigfield, 2020). For instance, Muenks et al. (2023) explored the role of
perceived cost in situated expectancy and value. Moreover, theorists proposed that students’ domain-specific
expectancies and subjective task values are critical predictors of their achievement and academic choices. Goegan
et al. (2021) found that cost positively or negatively predicted students’ perceptions of success, while value was not
a significant predictor.

Cost is regarded as one component of challenges while completing tasks. Some studies examined the
challenges language learners face when engaging in narrative construction. The findings indicated that students
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often struggled with organizing coherent storylines, expressing ideas, and incorporating cultural nuances. These
challenges, in turn, influenced their expectancy and value, particularly regarding confidence and motivation.

A research gap lies in knowing how the complexity of storytelling tasks influences students’ perceived
challenges. The current study hypothesized that as the complexity of tasks increased, students reported higher
levels of challenges, leading to a potential decline in their expectancy and value toward a task.

Based on the literature review, the following research questions were examined:

RQ1.How does exposure to storytelling tasks influence English majors’ expectancy-value toward storytelling
tasks, compared with those without recent task exposure?

RQ2. What role does prior bias and perception of storytelling as a “childish” activity play in shaping English
majors’ expectancy-value in storytelling tasks?

3. Methods

3.1. Research design

This quasi-experimental research exposed storytelling tasks to participants (N=73) of English majors from
Guangzhou College of Applied Science and Technology, China. Along with and after the experiment, a
questionnaire for college students’ attitudes and expectancy-value toward storytelling tasks in their English class
was administered to English majors(N=299) from private and vocational colleges in Guangzhou.

All the respondents are divided into three groups described in Table 1. There is an experimental group and
two control groups regarding students’ previous experience of participation in storytelling tasks in English class
during their tertiary education.

Table 1: Experimental group and control groups

Experimental Group and Control Groups

1D Group Name Group Description Participants

Experimental group Students were given three storytelling tasks within 20 sessions; the 73

A Expectancy-Value questionnaire was administered after the intervention.
Students reported their participation in other storytelling activities in English
Control group . .. . . .
. . . class besides this intervention; the Expectancy-Value questionnaire was 74
with previous experience ..
administered to them.
. Students did not report any experience participating in English class
Control group with . o . . ..
C . storytelling activities; the Expectancy-Value questionnaire was administered 152
no expetience to them

3.2. Research participants.

The target population for the storytelling tasks used in the study is English majors from private or vocational
colleges in Guangzhou, China (70.2% and 25.5%, respectively; see Table 2). The experimental participants were
recruited via their class teacher, who was known to the author. Students (N=73) attending two classes participated
in the quasi-experiment with the intervention of three storytelling tasks (20 sessions). Students of the control
groups (N=74 and 152) were recruited online at different times and at universities in Guangzhou.

Table 2 shows the demographic information of 299 participants. Age ranges spread from 21-22 to 19-20
years old (69.2% and 29.8%, respectively), with 59.6% female and 39.4% male. Their academic directions include
teaching (51.8%), translation and culture (19.1%), and business (29.1%).

Table 2: Demographics
Participants’ Information

1D Types N Percentage (%)
Age 19-20 90 29.8
21-22 209 69.2
Male 119 394
Gender Female 180 59.6
Major Direction Teaching 155 51.8
Translation 57 19.1
Business 87 29.1
College Type Private 212 70.2
Vocational 77 25.5
Other 10 33
Total 299 100
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3.3. Instruments
In collecting the data, the researcher used the following procedures and instruments, such as:

a. A quasi-experiment was conducted on junior English majors (N=73) with the intervention of three
storytelling tasks.

b. After the quasi-experiment, participants in the experimental group were administered the questionnaire
to assess their attitude and expectancy-value for the exposed storytelling tasks.

c. Meanwhile, the questionnaire was administered to two control groups (N=75, 152) to survey their attitude
and expectancy-value toward storytelling pedagogy and tasks. Along with the questionnaire items, an intricate
description of the three storytelling tasks was presented to respondents.

The instruments include one questionnaire and storytelling tasks designed for English majors.

3.3.1 Questionnaires

The questionnaire comprises two parts: college students’ attitudes toward storytelling pedagogy and their
expectancy-value for storytelling tasks. Several considerations guided the compilation of items for the
questionnaires.

Regarding college students’ attitudes toward the use of storytelling, the items with eight questions target
their attitude and willingness to use storytelling in English classroom teaching, relevant experience of being
exposed to storytelling pedagogy, perception of their career skills and objectives, and teaching methods frequently
used in class.

The expectancy-value items target students’ perceptions, confidence, values, challenges, and motivation in
perceiving and accomplishing storytelling-relevant tasks. It follows the guidelines of the Expectancy-Value Theory
(Cooperet et al., 2017; Day, 2020; Wigfield & Eccles, 2000; Bartz et al., 2015; Pekrun, 2019) and consists of 21
statements to which respondents indicate their level of agreement on a 6-point Likert scale (strongly disagree,
disagree, partly disagree, partly agree, agree, strongly agree).

The questionnaire reliability was calculated using Cronbach’s alpha. A general guide to Cronbach’s alpha
values is when 0.92a=0.8, and it shows the internal consistency of the questionnaire is in good reliability (x=.814),
so the overall reliability of the questionnaire was good. (Barbera et al., 2020).

The questionnaire was translated into Chinese and administered to participants in experimental and control
groups. The experimental group answered the questionnaire after completing the three tasks. The control groups
answered the questionnaire without needing to finish any storytelling-relevant task.

3.3.2 Storytelling tasks

Storytelling tasks in this experiment followed a series of steps: (1) imparting narrative and stylistic knowledge
before analyzing texts; (2) applying this knowledge in analyzing the texts; (3) infusing this knowledge and
background into a storytelling task that requires students to use the forms of stories to present their personal
experience and express their ideas pertaining the texts; (4) recording these ideas produced in previous steps, via
writing journals, making mind maps, videoing their speeches, making their teaching plans, and other creative ways.

The storytelling tasks were designed based on the standard curriculum framework for English majors in
China. The curriculum framework outlines the required courses, learning objectives, and expected outcomes for
students pursuing a degree in English (Zhongqing, 2020). Among the courses, the Advanced English course is
compulsory for junior English majors, and one of the authority textbooks is An Integrated English Conrse Textbook
(by Zhaoxiong He, 2013), from which three tasks were developed for advanced learners (corresponding to CEFR
level C1). The following five criteria were considered when selecting the text materials from the textbook:

e Materials should directly relate to the English majors’ curriculum and course objectives.
e Materials should be advanced, which is challenging for junior English majors.

e Various genres should be included to expose students to different forms of storytelling.
e Materials should address both historical and contemporary cultural and social themes.
e Materials should allow for interdisciplinary discussions and perspectives.

When using these materials to design the storytelling tasks, some criteria were also followed: (1) tasks need
to align with learning objectives; (2) tasks can actively engage students with storytelling elements such as narrative
structures, character development, and thematic analysis; (3) tasks should encourage critical thinking and in-depth
analysis of the materials; (4) tasks should prompt students to explore the epistemological aspects of storytelling;
(5) tasks are designed in various formats, including discussions, group work, and individual reflection.

Combined with the intermediate texts and various language learning activities, the storytelling tasks in this
experiment display a higher complexity for English majors. Table 3 demonstrates the skills and techniques
participants in the experimental group are required to accomplish their storytelling tasks, which comprehensively
demand English majors’ language, thinking, and vocational ability.

77



R. Wang et al. Journal of Language 1.earning and Assessment 1/ol. 2, No. 2, December 2024

Table 3: Storytelling tasks for experimental group
Forms of Storytelling Tasks for Experimental Group

Class N EW RE TR TP MP SV BA
1 36 7 4 6 10 0 23 1
2 37 17 7 3 2 3 29 0

Total 73 24 11 9 12 3 52 1

Note. EW=English Writing, RE=Reading Extension, TR= Thinking Reflection, TP=Teaching Plan,
MP= Mind Map, SV=Stortelling Video, BA=Business Assignment

4. Results
The findings are presented in several aspects, namely:

4.1. The findings related to junior English majors at Guangzhou College of Applied Science and Technology,
China

Table 4 shows the Multivariate Analysis of Variance (MANOVA) with exposure to storytelling tasks as the
independent variable. Exposure conditions included both direct exposure and non-direct exposure with prior
experience. The dependent variable is expectancy and value, comprising five factors or components: perception
of storytelling in English learning (Factor 1), confidence in accomplishing the storytelling tasks (Factor 2), the
value of storytelling tasks in English learning (Factor 3), challenge to accomplish the storytelling tasks (Factor 4),
and motivation of accomplishing the tasks (Factor 5). These five factors, as well as the overall expectancy and
value, were treated as dependent variables in the analysis. The fixed factor consisted of three groups in total.

The homogeneity of variance test revealed significant differences among all variables across different groups
at the 0.05 level, except for Factor 3 (Value) and Factor 5 (Motivation). Consequently, a robust MANOVA test
was used for analysis.

The results indicated a p-value of 0.00 for all variables at the 0.05 level. The effect sizes, measured by partial
eta squared, were as follows: 0.061 (Expectancy-value), 0.161 (Confidence), 0.181 (Challenges), 0.094 (Perception),
0.0034 (Value), and 0.087 (Motivation). Notably, an effect size of 0.061 suggests a medium effect, while values
exceeding 0.14 indicate a large effect. These findings signify that the study’s results hold statistical significance and
practical relevance.

The MANOVA results reveal significant differences among experimental and control groups, which
suggests that direct engagement with storytelling tasks influences students’ expectancy-value, perception,
confidence, and challenge toward storytelling tasks, compared to those without recent task exposure.

Table 4: Statistics of MANOVA (comparison between Group A, B, and C)
Statistics of MANOVA (comparison between Group A, B, and C)

Dependent Variable SS df MS F p-value Partial Eta Squared
Expectancy-Value 2693.657 2 1346.829 9.664 .000 061
Confidence 878.486 2 439.243 28.312 .000 161
Challenge 1010.501 2 505.250 32.743 .000 181
Perception 606.083 2 303.042 15.361 .000 094
Value 169.719 2 84.860 5.219 006 034
Motivation 434.458 2 217.229 14.170 .000 087

Note: SS= Sum of Squares, df=Degree of Freedom, MS=Mean Square, F=F-value

Table 5 presents the result of the Post hoc analysis of all the factors between groups. Figure 1 shows the
different performance of all the factors between groups.

Following post hoc tests, it is evident that Group A and B are significantly different, as well as Group A
and C at the 0.05 level (p-value = .000). However, there is no significant difference between Groups B and C.
Notably, the mean difference between Group A and B, A, and C in expectancy-value is -8.28 and -5.70, respectively.
For other factors, Groups B and C consistently show higher values than Group A, indicating that recent exposure
to the task might reduce students’ expectancy-value.

This unexpected finding prompts further analysis, particularly regarding Group A’s higher perception of
challenges. Students in Group A appear to have a heightened awareness of the challenges exposed to the
storytelling tasks, unlike their counterparts in other groups, who have little perception of challenges due to lack of
experience or recent exposure.

Table 5: Post hoc test

Groups Dependent Variable Mean Difference (I-]) 95% CI p-value
Aand B Expectancy Value -8.28 [12.87, -3.69] .000
Confidence -4.18 [-5.71, -5.20] .000
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Groups Dependent Variable Mean Difference (I-]) 95% CI p-value
Challenge 4.57 [3.04, 6.10] .000
Perception -3.10 [-4.83, -1.38] .000
Value -2.15 [-3.72, -.58] .004
Motivation -3.42 [-4.94, -1.89] .000
Aand C Expectancy Value -5.70 [-9.66, -1.74] .002
Confidence -3.88 [-5.20, -2.56] .000
Challenge 4.10 [2.79, 5.42] .000
Perception -3.40 [-4.89, -1.91] .000
Value -2.15 [-3.72, -.58] .004
Motivation -1.45 [-2.76, -13] 027

Note. Group A is the experimental group; Groups B and C are the control groups.

Perception
254 Confidence
Value

Challenge
I - I Motivation

N H I

Mean
I
1
Py

5

T T T
1 2 3

1=Group A 2=Group B 3=Group C

Error bars: 95% ClI

Figure 1: Mean of factors in groups A, B, and C

4.2. The findings relate to the correlations between respondents’ attitudes toward the storytelling pedagogy and
their expectancy-value and challenge of accomplishing the storytelling tasks.

Table 6 correlates students’ attitudes toward storytelling pedagogy with their expectancy, value, and
challenge for accomplishing the storytelling tasks. Questions determine to what extent a stereotype of storytelling
dominates and influences students’ willingness and impression of storytelling.

The correlation analysis revealed that responses to Q1, Q3, and Q8 significantly correlate with expectancy
value, with coefficients of .164 (p-value=.005), .140 (p-value=.015), and .118 (p-value=.041), respectively.

Additionally, Q1, Q2, Q3, Q4, and Q8 exhibited correlations with the challenge (Factor 4), with coefficients
of .232 (p-value = 0.00), -.115 (p-value = .048), .193 (p-value = .001), .118 (p-value = .042), and .118 (p-value
= .042), respectively, which indicates a relationship between attitude toward storytelling and expectancy-value,
confidence, and challenge. Notably, recent exposure to the task increases perceived challenges while reducing
confidence and expectancy value.

Table 6: Correlation between expectancy-value and challenge

Response to Questions and Correlation

Correlation p- Correlation p-
Question Question Text Response to Percent with value with value
Code Questions (%) Expectancy- challenge
value (r) (x)
Q1 Have you been exposed to Yes 138 46.2 164 005+ 232 000
storytelling teaching methods in No 161 53.8
university English classes?
Q2 If teachers want to adopt Yes 201 67.2 -.068 244 -115 048
storytelling as the primary No 98 32.8
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Response to Questions and Correlation

Cotrelation p- Correlation p-
Question Question Text Response to Percent with value with value
Code Questions (%) Expectancy- challenge
value (1) (x)
teaching method in English class,
would you be willing to accept it?
Q3 « Do you think storytelling is more Yes 175 58.5 140 015% 193 001
suitable for elementary and No 124 41.5
middle school students?
Q4 Do you think it is somewhat Yes 246 82.3 .097 .095 118 0424
childish for college students to No 53 17.7
learn English through storytelling
pedagogy?
Q5 Do teachers like to use direct Yes 179 59.9 -.045 435 -.095 101
teaching methods to analyze texts No 120 40.1
in Advanced English Courses?
Qo6 Do you know what positions you Yes 235 78.6 -.005 934 .031 .588
can get after graduation? No 64 214
Q7 Do you know what knowledge, Yes 237 79.3 -.039 499 .022 .705
skills, and abilities you need in No 62 20.7
future work?
Q8 In English class, do teachers Yes 251 83.9 118 041 % 118 042
determine learning objectives No 48 16.1

together with students?

Regarding college students’ attitudes toward storytelling, Table 6 shows that most participants (82.3%)
consider storytelling childish for college students (in Q4), which is evident bias against storytelling. This bias likely
induces a sense of ease and relaxation during accomplishing storytelling tasks.

Likewise, participants (58.5.0%) think storytelling as the primary teaching method in English classes is more
suitable for elementary and middle school students (in Q3). However, many participants (67.2%) would be willing
to adopt storytelling as the primary method in their study if provided by their teachers (in Q2)

Table 6 also presents the respondents’ answers regarding career skills for English majors. Many participants
(78.6%) reported that they know their career direction (in Q0), and more participants (79.3%) reported that they
know the skills required for future careers (in Q7). In Q8, participants (83.9%) had the experience of making
specific learning objectives associated with their future careers in the classroom.

5. Discussion

The findings of this study both confirm and extend previous research on the effects of storytelling in
teaching English. First, the results demonstrate that non-exposed students’ bias toward storytelling might positively
influence their expectancy-value before a storytelling task. In contrast, students with task exposure will be
influenced by the complexity of the task and tend to report a lower expectancy-value but a higher perception of
challenge. Non-exposed students with past self-reported experience score highest in their expectancy-value and
the lowest perception of challenge, such as time-consuming, difficulty presenting a meaningful story, and a lack of
creativity in representing students’ world values.

Students with low cognitive needs often perform less well in challenging tasks. However, English majors
must achieve an advanced level to meet graduation and career requirements, which leads to a contradiction between
their authentic language ability and career objectives. For these students, facing challenges in a comprehensive and
seemingly relaxing approach is beneficial. Stories and storytelling are excellent alternatives due to their relaxing
nature and insightful depth, thus quickly sparking students’ interest in learning. These students completed three
storytelling tasks before the study, gradually increasing their knowledge of storytelling while realizing the limitations
of their ability. However, with increasing difficulty and complexity, students’ performance may appear to decline.

Therefore, focusing on the complexity of storytelling tasks for students is meaningful and highly needed.
Numerous discussions converge on the idea that the career objectives of English majors encompass vital
skills such as teaching, research, communication, critical thinking, collaboration, and adaptability to societal needs
(Liu, 2021). Stewart (1989) highlighted the diverse career options available to English majors: teaching, editing,
publishing, and writing. Specifically, English majors aspire towards careers in business-related fields and seek to
become qualified educators (Chen, 2021; Stewart, 1989).

For educators, these objectives guide the development and organization of curricula and teaching methods.
However, for students, the challenge lies in understanding these career objectives and how to acquire the necessary
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skills throughout their college journey.

Despite the wealth of research discussing English majors’ career objectives, there exists divergence in
students’ perceptions of these objectives. Sun (2017) suggested that English majors clearly understand their career
objectives, including building a solid foundation in English theory, knowledge, and skills to become teachers. In
contrast, Loria Sanchez and Bonilla Lépez (2022) found that English majors in Costa Rica exhibited inconsistent
knowledge of their career paths and the job market, indicating a lack of clarity in their objectives. Clayton (1981)
mentioned the uncertainty among English majors about job prospects, attributing it to the unclear integration of
career objectives in curriculum and teaching. Further research is needed to ascertain how well English majors know
their potential career paths and job markets.

Most participants in this study were from private colleges and vocational colleges in China. These students
typically exhibit lower cognitive needs and have a weaker language foundation. Consequently, they are more prone
to damaging influences when confronted with a complex task. While the research does not provide definitive
evidence of bias toward storytelling activities, it is crucial to scaffold students in completing such tasks and facilitate
their insight into the essence of storytelling in educational settings.

For college students who are considered adults, there exists a need for a deeper understanding of
approaches and tasks. This understanding fosters genuine motivation and allows individuals to recognize the
inherent value of activities rather than relying on external judgments of something being inherently good or bad.
This realization holds significance for educators as they design curricula and tasks in higher education. Striking a
balance between complexity and difficulty is crucial for college students. Future studies could delve into defining
these standards and exploring evaluation methodologies.

6. Conclusions

This study had limitations concerning the research design, sample nature, and task design. Firstly, the
research design lacked a formal pre-test for students in the experimental group, resulting in the absence of an
accurate comparison between the pre-test and post-test. Although participants in the experimental group were
asked related questions in daily classroom communication and were observed by their teacher, it still represented
a deficiency in the research design. Moreover, if sufficient human resources are available to administer storytelling
tasks, more classes will be included to enhance the sample size. Additionally, regarding task design, a rigorous
assessment of complexity should be incorporated to provide a more specific explanation of how the complexity
of storytelling tasks would negatively influence students’ expectancy-value. We would encourage future research
to delve into assessing storytelling tasks and their complexity for advanced language learners.

Additionally, the participants in this study were mainly from private and vocational colleges, which differs
from English majors from a higher tier university. Therefore, their perception of challenges and complexity could
also be different. In future studies, we will encourage more research on English majors from other universities.

Declaration of conflicting interest
The authors declare that there is no conflict of interest in this work.

Funding acknowledgment
The author received no financial support for the research, authorship, and publication of the article.

References

Adair, V., Brown, P., Clark, N., Perez-Cotrich, R., & Stanfield, S. (2007). Poverty and Storytelling in Higher
Education: Telling “The Missing Story of Ourselves”. Storytelling, Self, Society, 3(2), 135-155.

Akula, S. (2016). Storytelling in Higher Education. In The Crisis of Race in Higher Education: A Day of Discovery
and Dialogue (Vol. 19, pp. 177-182). Emerald Group Publishing Limited.

Alam, S., & Al-Hawamdeh, B. O. S. (2022). Dynamics of integration of process drama in EFL classrooms: A
holistic approach of activity based pedagogy. e-mentor, 96(4), 70-81.

Alamulhuda, S. M. R. (2020). Epistemology according to Allamah Tabatabai. Kow: lasopis ga religijske nanke, 9(1),
27-50.

Alterio, M., & McDrury, J. (2003). Learning through storytelling in higher education: Using reflection and
experience to improve learning. Routledge.

Armie, M. (2020). Between tradition and innovation: the short story, its storytelling, and their role in teaching
ESL/EFL to children. In Using literature to teach english as a second language (pp. 1-33). IGI Global.

Assauri, M. S. A., Haerazi, H., Sandiarsa, K. D., & Pramoolsook, 1. (2022). Exploring English teachers’ perception
on the teaching of using story telling viewed from phonology awareness to improve students’ speaking skills
amid covid-19 pandemic. Journal of Language and Literature Studies, 2(2), 99-108.

81



R. Wang et al. Journal of Language 1.earning and Assessment 1/ol. 2, No. 2, December 2024

Ayaz, S., Ilahi, M., & Safeer, S. (2023). Maxine hong kingston’s the woman warrior: speaking for silenced. Pakistan
Journal of Social Research, 5(02), 100-103.

Barbera, J., Naibert, N., Komperda, R., & Pentecost, T. C. (2020). Clarity on Cronbach’s alpha use. Journal of
Chemical Education, 98(2), 257-258.

Bidari, S. (2019). Story-based teaching: Activities for young learners. Journal of NELTA, 24(1-2), 233-2306.

Bibi, S., Sari, D. S., & Putra, M. L. R. (2020, July). The design of multimedia storytelling. Iz ELT Forum: Journal of
English Language Teaching 9(1), pp. 16-20.

Bolkan, S. (2021). Storytelling in the Classroom: Facilitating Cognitive Interest by Promoting Attention, Structure,
and Meaningfulness. Communication Reports, 34(1), 1-13.

Budiarti, B., Juhansar, J., Rahmawati, D. A., Alamsyah, K. F., Mawar, A. M., & Sudiro, S. (2022). EFL Students’
Perceptions on the Use of Storytelling towards English Speaking Proficiency. Edumaspul: Jurnal Pendidikan,
6(2), 2284-2288.

Balaman, S. (2018). Digital storytelling: A multimodal narrative writing genre. Journal of Language and Linguistic Studies,
14(3), 202-212.

Budiarti, B., Juhansar, J., Rahmawati, D. A., Alamsyah, K. F., Mawar, A. M., & Sudiro, S. (2022). EFL Students’
Perceptions on the Use of Storytelling towards English Speaking Proficiency. Edumaspul: Jurnal Pendidikan,
6(2), 2284-2288.

Cannon, E., & Cameron, K. (2000). The value of storytelling. Practical Pre-School, 2000(20), 1-32.

Ciccarelli, B. (2015, June). Presentations and the art of storytelling: English langnage learning at a Dutch university. In
Proceedings of International Academic Conferences (No. 2503830). International Institute of Social and
Economic Sciences.

Chen, W. (2021, June). Material-exploration of ideological and political theories teaching in comprehensive english curviculum
teaching—rtaking a certain passage as an example. In 2021 2nd International Conference on Mental Health and
Humanities Education (ICMHHE 2021) (pp. 39-42). Atlantis Press.

Chernova, Y.(2014). Robertson Davies in his compatriots’ researches. The Adpanced Science Journal, doi:
10.15550/AS]J.2014.12.134

Clayton, J. J. (1981). Career planning and the English major. College English, 43(2), 122-131.

Cooper, K. M., Ashley, M., & Brownell, S. E. (2017). Using expectancy value theory as a framework to reduce
student resistance to active learning: A proof of concept. Journal of microbiology & biology education, 18(2), 10-
1128.

Day, C. T. (2020). Expectancy value theory as a tool to explore teacher beliefs and motivations in elementary
mathematics instruction. International Electronic Jonrnal of Elementary Education, 13(2), 169-182.

Delfy, S., & Yamat, H. (2016, February). An Indonesian learner’s reading jonrnal for extensive reading. In Proceeding 7th
International Seminar on Regional Education (Vol. 3, pp. 1425-1435).

Dujmovi¢, M. (2000). Storytelling as a method of EFL teaching. Metodicki obzori: casopis a odgojno-obrazovnu teoriju i
praksu, 1(1), 75-87.

Dutton, J., & Rushton, K. (2022). Drama pedagogy: subverting and remaking learning in the thirdspace. The
Australian Journal of Language and Literacy, 45(2), 159-181.

Fakhruddin, A. (2017). Reading journal as a way to improve students’ reading comprehension. ETERNAL (English
Teaching Jonrnal), 8(2).

Ferdiansyah, S. (2019). Pedagogical tasks for collaborative digital storytelling creation: Practical design and
implementation. Beyond Words, 7(1), 14-19.

Fitriyeni, F. (2022). Teaching English speaking through story telling method (a field research at SDN Cengkareng
barat 03 pagi). Akrab Juara: Jurnal Imu-ilmn Sosial, 7(1), 128-142.

Gjedde, L. (2012). Empowering the learner through digital animated storytelling—developing innovative learning
designs for the multimodal classtoom. Future of Learning.

Gunawardena, M., & Brown, B. (2021). Fostering values through authentic storytelling. Awustralian Journal of Teacher
Education, 46(6), 36-53.

Habermas, T. (2019). Emotion and narrative: Perspectives in autobiographical storytelling. Cambridge University
Press.

Heiden, W., Ridder, M., & Fassbender, E. (2010). Interactive storytelling in academic teaching. In Interactive Storytelling: Third
Joint Conference on Interactive Digital S torytelling, ICIDS 2010, Edinburgh, UK, November 1-3, 2010. Proceedings
3 (pp. 216-221). Springer Berlin Heidelberg,

Hilda, N. M., & Pelokazi, N. (2023). Enhancing communicative competence in English Second Language
classrooms through traditional storytelling. International Jonrnal of Research in Business and Social Science (2147-
4478), 12(2), 376-383.

Hohti, R., & Tammi, T. (2023). Composting storytelling: An approach for critical (multispecies) ethnography.
Qualitative Inquiry, 10778004231176759.

82



R. Wang et al. Journal of Language 1.earning and Assessment 1/ol. 2, No. 2, December 2024

Jarrett, K. (2019). Developing the art of storytelling as a pedagogical tool for academics. Developing the art of
storytelling as a pedagogical tool for academics, 83-89.

Johns, A. (2019). “I remember when. . .”": The impact of teachers storytelling on teaching and learning in higher education [Doctoral
dissertation]. University of Lincoln.

Kiernan, P. (2005). Storytelling with low-level learners: Developing narrative tasks. In Teachers exploring tasks in English language
teaching (pp. 58-68). London: Palgrave Macmillan UK.

Liu, K. (2021). On the construction of teachers’ professional quality-oriented English practice teaching system—
Exemplified with the English major of Sichuan University of Arts and Science. Theory and Practice in Langunage
Studies, 11(4), 390-395.

Liu, Q., Abdullah, T., & Kang, M. S. (2022). English majors’ perceptions of Chinese-english translation learning
and translation competence. Arab World English Journal, 13(4).

Lorfa Sanchez, G., & Bonilla Lépez, M. (2022). EFL majors’ knowledge of career paths and the job market for
English graduates in Costa Rica.

Loh, Y. L. (2018). Ghosts, marriage, and madness: The immigrant symbolic, pregnancy as feminine epistemology,
and the death drive in maxine hong kingston’s the woman wartior. Journal of Asian American Studies, 21(2),
209-237.

Miller, P. J. (2009). Stories have histories: Reflections on the personal in personal storytelling. Tazwan Journal of
Anthropology, 7(1), 67-84.

Marvasti, A. B., & Gubrium, J. F. (2021). The narrative study of self and society.

Michailidou, I., von Saucken, C., & Lindemann, U. (2013). How to create a user experience story. In Design, User
Experience, and Usability. Design Philosophy, Methods, and Tools: Second International Conference,
DUXU 2013, Held as Part of HCI International 2013, Las Vegas, NV, USA, July 21-26, 2013, Proceedings,
Part 12 (pp. 554-563). Springer Berlin Heidelberg.

Molthan-Hill, P., & Fischer, D. (2022). Storytelling for sustainability in higher education. In Narrating Sustainability
through Storytelling (pp. 74-87). Routledge.

Mirza, H. S. (2020). Improving university students’ English proficiency with digital storytelling. International Online
Journal of Education and Teaching, 7(1), 84-94.

Manwani, R. K., Guruprasad, B. G., & VS, M. V. AN (2022). An empirical study on bridging the digital divide in
business education through storytelling. International Journal of Engineering Applied Sciences and Technology,
6(10),179-186.

Nguyen, T. T. P., & Phillips, L. G. (2022). How storytelling can work as a pedagogy to facilitate children’s English
as a foreign language learning. Ianguage Teaching Research, 13621688221135481.

Patrick, Kiernan. (2005). Storytelling with low-level learners: Developing narrative tasks. doi:
10.1057/9780230522961_6

Peng, Q., & Matterns, J. B. (2016). Enhancing user experience design with an integrated storytelling method. in
design, user experience, and usability: design thinking and methods: 52 International Conference, DUXU 2016,
Held as Part of HCI International 2016, Toronts, Canada, July 17-22, 2016, Proceedings, Part I 5 (pp. 114-123).
Springer International Publishing.

Pino Gavidia, L. A., & Adu, J. (2022). Critical narrative inquiry: An examination of a methodological approach.
International Journal of Qualitative Methods, 21, 16094069221081594.

Quintufia, B. R. S. (2022). Storytelling technique for strenghtening english as a foreign language vocabulary in basic
education students. Lecturas: Educacion Fisica y Deportes, 27(292).

Quesenbery, W., & Brooks, K. (2010). Storytelling for user experience: Crafting stories for better design. Rosenfeld
Media.

Redmond-Sanogo, A., Stansberry, S., Thompson, P., & Vasinda, S. (2018). Three-act tasks: Creative means of
engaging authentic mathematical thinking through multimedia storytelling. Creativity and technology in
mathematics education, 125-146.

Rizal, S. (2021). Improving students’ english writing skill through storytelling technique. Jurnal Penelitian Tarbawi:
Pendidikan Islam Dan Isu-Isu Sosial, 6(1), 45-57.

Satriani, I. (2019). Storytelling in teaching literacy: Benefits and challenges. English Review: Journal of English Education,
8(1), 113-120.

Stewart, D. C. (1989). What is an English Major, and what should it be? College composition and communication,
40(2), 188-202.

Stirling, L., & Green, J. (2016). Narrative in ‘societies of intimates’ Common ground and what makes a story.
Narrative inguiry, 26(2), 173-192.

Swain, J. (2014). Using stories in instructional design. Training & Development, 41(5), 10-13.

83



R. Wang et al. Journal of Language 1.earning and Assessment 1/ol. 2, No. 2, December 2024

Sun, H. (2017, June). Reflections on the cultivating countermeasures of compound talents of English majors in
colleges and universities. In 2017 2nd International Conference on Education, Sports, Arts and Management
Engineering ICESAME 2017) (pp. 1314-1318). Atlantis Press.

Sungatullina, D., Zalyaeva, O., & Gorelova, Y. (20106). Teaching career-oriented majors in the English language:
challenges and opportunities (Kazan Federal University case study). The European Proceedings of Social &
Behavioural Sciences EpSBS, 12, 396-403.

Talibong, E. M., & Abdulfattah, A. M. (2020). The impact of storytelling and traditional reading. Researchers World,
11(1), 53-58.

Telfer, S. (2014). The use of storytelling as pedagogic tool in the ESOL classtroom. Practice and Research in Education,
27-34.

Trzebinski, J., Czarnecka, J. Z., & Cabanski, M. (2021). The impact of the narrative mindset on effectivity in social
problem solving. Plos one, 16(7), e0253729.

Tandzegolskiené, 1., & Balcitnaitiené, A. (2018). Development of speaking abilities using innovative education
strategies: Storytelling case in foreign languages classtooms. Sustainable multilingualism, 13(1), 191-208.
Tajeri, M., Syal, P., & Marzban, S. (2017). Enhancing Vocabulary and Writing Skills through Digital Storytelling in

Higher Education. Journal of Educational Technology, 14(3), 40-48.

Ta, B. T., Filipi, A., & Theobald, M. (2022). Storytelling practices in higher education: section introduction. In
Storytelling Practices in Home and Educational Contexts: Perspectives from Conversation Analysis (pp.
255-259). Singapore: Springer Nature Singapore.

Valsecchi, F., Pollastri, S., Tassi, R., & Chueng-Nainby, P. (2016). Resonances: listening tools for transcultural
storytelling.

Yilmaz, R., & Cigerci, F. M. (2019). A brief history of storytelling: From primitive dance to digital narration. In
Handbook of research on transmedia storytelling and narrative strategies (pp. 1-14). IGI Global.

Yetunde, P. A. (2019). Audre Lorde’s Hopelessness and Hopefulness: Cultivating a Womanist Nondualism for
Psycho-Spiritual Wholeness. Feminist Theology, 27(2), 176-194.

Yi, K. (2014). From no name woman to birth of integrated identity: Trauma-based cultural dissociation in
immigrant women and creative integration. Psychoanalytic Dialogues, 24(1), 37-45.

Zagita, C., & Sun, J. C. Y. (2021, July). The effect of instructional and interactive feedback on EFL students’
cognitive load in digital storytelling. In 2021 International Conference on Advanced Learning Technologies
(ICALT) (pp. 282-284). IEEE.

Zuhriyah, M. (2017). Storytelling to improve students’ speaking skill. English Education: Jurnal Tadyis Babasa Ingeris,
10(1), 119-134.

84



